Organising an Interdisciplinary task within a primary school
Pilot studies have shown that there are a number of steps to be taken when planning to run an Interdisciplinary task within a primary school. With these in place experience has shown that the organisation of the task is fairly straightforward and the staff and pupils will both gain a worthwhile and satisfactory experience.

Experience has shown that for interdisciplinary tasks to successfully integrate with the curriculum they must satisfy a range of criteria:

The Task(s)
· Overtake(s) a chunk of the curriculum by contributing to the CfE learning outcomes
· Has a Real life context for the 21st century and is relevant to the pupils
· Is Highly engaging and motivating
· Is Demanding and challenging

· Allow the Pupils to demonstrate and share their learning with others in a formal and planned manner
1. Timetables.

The concept of interdisciplinary working in the EthCo Interdisciplinary tasks does not rely on the pupils ‘doing’ the task in a specific block of time to the exclusion of anything else. Rather the school identifies start and end points, within which the staff deliver their elements of the task in the planned sequence, and may continue with their normal curriculum within the same block of time when not engaged with the EthCo task. 

Having said that, should a school wish to devote a block of time exclusively to an Ethco task then this is equally valid and may allow the staff and pupils to maintain the enthusiasm and energy more effectively.
2. Choosing the task(s)
The EthCo Interdisciplinary tasks are aimed at Curriculum for Excellence Level one (early primary), level two (late primary, early secondary), and three, (early secondary). Each task has been matched against the CfE learning outcomes to help identify curriculum coverage and assist with individual assessment. However it is possible and acceptable to take a task from one level and rewrite the level of the work to match another level.
The choice of task(s) then depends on a number of factors ranging from the appeal of an individual task, through the needs and interests of the school, to curricular coverage, and is a matter for the school to determine.

3. How many tasks?

EthCo may not be the only interdisciplinary task a school wishes to offer, so the number of tasks will depend on how much of the curriculum the school wishes to cover in an interdisciplinary fashion. Where schools have adopted the interdisciplinary approach as the main delivery of the curriculum they tend to account for about 60to 70% of the pupil time, with the remainder being given over to core literacy, numeracy, RME , PE , health and wellbeing. At the other end of the scale, giving the pupils one interdisciplinary task in the year is also acceptable as CfE does not give specific time balances on this. However CfE does require interdisciplinary work to be included and a good balance within the curriculum is to be desired. There is also the question of duration of task and while there is no lower limit within reason as long as the work is covered, it has been found that going beyond a six week period for the task can lead to a diminishing of enthusiasm in both pupils and staff.
4. Planning

It is clearly essential that all staff concerned with the task are given adequate planning and meeting time. Not only before the task starts, but throughout the task. Experience has shown that where this is not done then the task becomes fraught with difficulties and staff decline any repeat of the work. It is not easy to quantify this time as this should be agreed with the staff concerned and it may be possible to include part of the designated non contact time within the 35hr week.  The initial planning has to be carefully done with consideration of the task and any changes being made to suit the school’s specific needs. The contribution of each curricular area is usually quite easy to determine, and the important task is to agree the order of delivery so that the pupils experience is seamless from one area to the next.  It has been found through experience that it is better if one teacher takes the lead role in the task as time has to be given to the overall structure of the work and the construction of the final presentation, whatever form it takes.       It may be advisable that the task management is led by a senior member of staff.
5. Delivering the task(s)

At the start of the task the pupils should be briefed on the requirements of the whole task, how it will be delivered and what the expected outcome should be – sharing the standard is important and the strategies of ‘assessment is for learning’ (aifl) should apply.
As the task progresses, if more than one teacher is involved, they need to keep in touch with each other to ensure that the pupil experience is sequential and that they are getting all that is needed for the task to be completed. It is important to realise that the teacher must still deliver that which must be taught within their subject, and where research is a requirement of the task, this is not left to the pupils but is directed by the teacher and appropriate material available to fill any gaps in the pupils work. The lead staff also need to discuss progress with the pupils as they work through the task and identify their final presentation. Organisation of the final presentation, whatever form it is taking should start early and not be left to the end of the task. It is often appropriate for this organisation to be part of the pupils’ work, but clearly this needs appropriate supervision to ensure that everything is in place for the event.
At the end of the task, time has to be given to review and evaluation. It is also important to explore the pupils’ experience and hear what they have to say.

6. The presentation of learning

All tasks have a presentation of the learning which has taken place. This may take many forms from a stand up speech using visual aids as appropriate, through setting up a stall to making a video or communicating through a blog or email. Whichever style of delivery of the learning is specified or chosen, it is important to make sure that the arrangements for the event give the pupils the best opportunity to shine. Pupils must be given an environment which encourages their best performance. Feedback of their performance is also critical and should be managed to enhance future performance. The pupils should be aware of the assessment which will take place, what is being assessed and how, but the assessment should be done in a way which does not in any way distract the performance.
7. Assessment

Each task should be assessed in two ways, the first being the overall outcome of the task where the stated assessment criteria should be used and applied to the completed task, the second being individual assessment of the pupil’s progress within the CfE learning outcomes, which should be done in the normal way with aifl applying throughout.
If group work is a part of the task particularly at the presentation stage, then it is likely that the assessment of the task will be based on the group performance, in which case it is acceptable for all pupils in a group to earn the same level of assessment regardless of their individual contribution to the task. This can sometimes be contentious where a pupil has made very little effort, or has indeed hindered the process and is best dealt with in discussion and comment through formative conversation and reporting.
8. Leadership

Clearly leadership of the task is of prime importance and the roles need to be defined.  
The head teacher should:

· ensure that the staff are given the appropriate initial and ongoing planning time 
· ensure that all staff know their part in the task and are carrying it out as all others will depend on this. 
· be in regular discussion with staff and pupils to see that all is in order. 
· ensure that the arrangements for the final presentation are adequate and in place in good time and space is available for rehearsals. 
· There is also the question of assessment and reporting on the task, applying all AifL formative techniques.
The task leader, usually the class teacher should:

· ensure that as the task progresses, the pupils are on schedule and fully aware of what they have to do. 
· work with the pupils on the preparation by individuals or groups of the final presentation

· ensure there is adequate rehearsal.
· Make appropriate arrangements 

9. Curricular balance.

This is another responsibility for the Head teacher and staff,  as it is essential within CfE to ensure that all the curricular areas are adequately covered and the learning outcomes are met. Decisions have to be taken at senior level, in consultation with staff, and it is necessary for the curriculum to be audited against the new curricular areas and learning outcomes, bearing in mind that the time allocations for subjects from the five to fourteen initiative no longer apply and schools are free to decide for themselves. The portion of time to be used for interdisciplinary working is another consideration.
10. Parents
As with any change to the curriculum parents should be kept informed of the aims of the task(s). They can also be involved as needed and certainly as part of the audience at the final presentations. Experience has shown parents to be very supportive of this approach and encouraging of their children.

And finally
The above summarises the issues involved in applying interdisciplinary working in the primary context.

The EthCo tasks have been devised to help satisfy the CfE interdisciplinary requirement, but more importantly to raise the issue of ethical behaviour and concern for the peoples of the world. 
In promoting the Millennium Development Goals through this approach, EthCo hopes that schools will be able to further promote the four CfE capacities in their pupils along with a recognition in them of ‘the difference I can make’.
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